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Welcome address by the Pdent of the CEEC, Mr JeanPierre GARDY

I. Why a seminar?

The CEEC wants to develop formation activities at the service of the European Catholic schools. Its
project is to group formation cycles in three zones:

1. the Nordic zone,

2. the Eastern zone,

3. and he Mediterranean zone.

This seminar is a preliminary reflection which must lead to formation propositions.

[I. Why this theme: "spiritual leadership of headteachers"?

There is a great diversity of Catholic schools in Europe, but each school constit@escational
community placed under the responsibility of the headteacher.

The educational project of each school explicitly refers to the Gospel and to the teaching of the
Catholic Church. It expresses the values basing the choices and action ofuttegioaal
community, and takes into account all the dimensions of the school life.

The headteacher is responsible for the implementation of this project. He/She brings unity,
impulsion and continuity. The headteacher is responsible for the specifictenarithe Catholic
school: (s)he has a pastoral responsibility traversing the school life.

[ll. Why this seminar in Slovakia?
Because during these last years the Central and Eastern European countries have develop Catholic

schools with very importargfforts: the examples of Hungary, Poland, for mentioning only these
ones, show how much the Catholic schools play a central role in the education of a country.

IV. The seminar will alternate lectures and workshopswith as guiding thread Father
HANVEY s who already helped us to reflect in Rome, last year. | thank him sincerely for his
keenness.

| wish you all an excellent seminar.



Opening speech of Mgr Frantigek TO

| am pleased that | have the opportunity to welcome and tiregtarticipants of this seminar of
headteachers and representatives of Catholic schools. First of all, | wish to greet our guests from
abroad and then the teachers from Slovakia.

The second reason of my pleasure is that this seminar is taking plageirheur country, in
Slovakia. | consider the seminar itself a very important thing because here are people responsible
for the formation of young generation in Europe.

Europe with its history and culture in the Middle Ages as well as nowadays hafcaiglyi
marked the development of culture worldwide. Here it followed the culture of ancient times and
nations. Also Christianity plaid a very important role here because it followed the spiritual culture
of the Old Testament. Christianity in Europe haffuenced every area of human life. And it can't

be otherwise because the same man who openly confesses his faith in God is at the same time also «
member of human community. In this community there are interpersonal relationships which have
to be signifiantly marked by the virtues arising from the Gospel. They are virtues from the whole
mankind. Making them real in our society is possible only when all people get rid of their egoism.
And here, we need ideals. They cannot be taken or set freely withostigpgrt and the strongest
support is God. This is the experience of the mankind. Building Europe without religion means
building it without any support, without any fundament. From this point of view we have to look
also at the importance of Catholic sol®

Europe can't abandon its roots because it could get dried; it can'tithdaee because it would

stop being Europe. If we take into consideration the pluralism of today's world, we must not forget
that also Christians are part of this pluralisniscAthey have got the right to influence the further
development of Europe. The role of the young generation of Christians must be our priority.
Catholic schools play here a very important role. | believe that all of us who are present here have
the sameriterest to develop and improve education and formation of the young generation in this
world and to look for new opportunities of Christian orientation nowadays. We have to accept new
things but not in that case when they can do harm to the fundamentistig@horientation. Here

we have to be alert.

| wish this seminar lot of successes and mutual encouragement and | wish we never felt the lack of
originality.

Thank you for your attention.



Speech of Mrs Maria PARAKOVA, delegated by the Minister of Edication
of the Slovak Republic, Mr JanMIKOLAJ

Your Excellency,
Dear guests from abroad,
Ladies and Gentlemen, participants in the international seminar,

| am glad to greet this respectable community of people working so enthusiastically for the
formation and education on behalf of the Deputy Prime Minister and Minister of Education of the
Slovak Republic, Mr JaMIKOLAJ. He had accepted the invitation to this international seminar
from the hands of the President of the Association of Slovak Cafaiicols and he was hoping to

the last moment that his programme would allow him to come and greet you in person. However,
demanding work and political duties had made it impossible for him to take part in this event and so
he asked me to give you his caidyreetings, whishing you a successful meeting.

| am doing so with great pleasure because the Section of education at religious and private schools,
which | am the head of, is a team of people who have had a very good cooperation with the
Association ér several years.

Since the political change in the Slovak Republic, religious and especially Catholic schools have
undoubtedly become an integral part of the network of schools and school facilities. During 15
years of their existence, these schoolsehagain had the opportunity to persuade the whole
parental, social and political public about their importance. They have proved so not only with the
wide range of schools and school facilities covering the whole spectrum of education but also with
the quéity of their formation. And it is something which these schools, their authorities and
teachers deserve our thanks for. If there is the need of always more and more educated people, if
even our society has understood that the money invested in edusatiorth of it; so there is even
higher degree of the need of people who are-tarellightup, tolerant, good, people of strong moral
principles, who will not only have lot of knowledge but who will also be able to use this knowledge
in their everyday lifehrough the real values of respect, truth and love. And in this field a Catholic
school has an irreplaceable position. This is the reason why | personally appreciate the topic of your
seminar, and | would like to express my respect and admiration to alghaisers of this event

and cordial thanks for the opportunity to be present at your international seminar.

| whish you received mutual enrichment in both aspects, professional as well as personal, and allow
myself to express persuasion that all of yall receive all what is necessary to keep giving to the
others and so help the Catholic schools to raise people who are not only educated but also honest,
moral and of strong character; simply people who are good. Because then we don't have to worry
abou our future; on the contrary we can be looking forward to it.

Thank you for your attention.



Speech of Mrs KOPECKA, President
of the National Catholic Pedagogica

Dear Ladies and Gentlemen,

It's not easy to say sonméng after so important and wonderful people, but I'll try.

Firstly, | would like to thank Mr Stanislav BELLA for his invitation to this very important meeting.

| am the representative of the National Catholic Pedagogical and Catechetical Centre. We are
located in the East part of Slovakia,Snpi gs k8 Nov§ Ves. Our Centre
Conference of Slovakia.

We prepare any kinds of training and activities for teachers of Catholic schools and teachers of
religion in State schools all ov&iovakia. Although we are a young organisation (we were set up
last year in April), we alreadgevelopany kinds of projects for Catohlic schools. For example, last
school year, we developed a project called "John Paul 1" in which 260 children wereingepar
presentations about John Paul Il. And this school year, we have other projects, for instance: "Day of
Scouts", "Praying for Schools", etc. Last September we started the plublishing of a new magazine
titted "Catholic Teacher" which wants to be an adviseteachers.

| also would like to underline that we have very good cooperation with the Slovak Association of
Catholic Schools, especially with Mr BELLA. And | hope, and | believe, that we will have more
time to discuss and to exchange at differentn@iats of this seminar.

| thank you for your attention.



First Lecture
The European Catholic schools:
one mission in a diversity of cultures and realities

Some years ago, David LYON published a study about the changing fortunkgiofi ie postmodern times

with the suggestive titl&Jesus in Disneyland The title is a metaphor for the postmodern environment
wherein the religious sphere is mutating: communications and information technologies with the resultant
hegemony of mass edia, advertising and individisation consumerism, trivigdation of truth,
simplification of suffering, simulated realities and exclusion of the etekY@DN stresses the significance

of storytelling, the place of emotion and of spirituality in fraetland rationéded societies. This book is
perhaps too American for us Europeans. However this study demonstrates how religion may spill over its
older institutional boundaries, taking new and changing shapes, with a corresponding diversity of meanings.
The fact that the CEEC wishes to organise a Seminar on Spiritual Leadership for so many countries is based
on the mutual confidence which is predominant in our meetings. How diverse and different we can be, we all
have the same mission. We know from oupexience in Europe that the same questions and concerns can
arise faster here and more slowly or later somewhere else. To be aware of the delicate nature of our research,
here in Bratislava, it is good to underline our diversity, at the very beginnihg pfésent Seminar.

PLAN

0 In a first part of my speech will shortly draft the situation of the Catholic school; firstly the link
between its public and its material situation and then the multireligious character of our public.

U In a second part | wilkonsider the values we see in our European societies. fowttatrefer to "The
European Values Stutly

0 The third part of my speech will borrow from Daniéle HERVHEBGER an emblematic structuration
of European believers. The figures she proposesiimulate our reflection.

U Finally, a fourth part will open towards a diversity of initiatives | perceivexasmady promising.

I. DIVERSITY OF FINANCIAL REALITIES IN THE DOMAIN OF CATHOLIC SCHOOLS

Before speaking about values in Europe, | woikd to ask a rather prosgim French we would sayérre-

a-terre") question: is there a correlation between the subvention of a Catholic school and the identity of its
population? Such a correlation could partly explain the diversity of the Catholiol $8hdscape in Europe.

The more a school is subsidised by the State, the more the State imposes conditions caheerning
curriculum of course but also objectives and competences, ablmission of all pupils, sometimes linked

with a "school card" or &asin", also linked to quotas of migrant childr8at this paying State also has the
right to require from us that we clearly express our own identity

1 LYON, David, Jesus in Disneyland, Religion in Postmodern Timeslity Press, Cambridge2000, 188p.

Di sneyfication fnAsacrifices knowl edge f oa Diséyisaiomchass pect
produces fithemingo in a wide variety of settings and
extent that it has become paradigmatic for all of them. The-thigjhtheme parks are also emblematic of the way that
technology and media duplication have come to blur the line between reality and its symbolic representation in ways
that radically alter perceptions of time and space. Lyon argues that postmodern religious believers are adapting these
characteristics foreligious purposes and thereby changing the way that faith is practiced.



Overhead n° 1

Primary Education Secondary Education

Salary Working Buildings Salary Working Buildings
Austria 100 / / 100 / /
Belgium i Flanders 100 100 70 100 100 60
Belgium i French speaking 100 66 24 100 56 24
Bosnia-Herzegovina 100 / / 100 / /
Croatia
Czech Republic 100 77 / 100 66 /
Denmark 75 75 75 75 75 75
England & Wales 100 100 90 100 100 90
France 100 variable / 100 100 variable
Germany (Lander) 55 to 94 0to 80 0to 60 55to 94 0to 80 0to 60
Greece / / / / / /
Hungary 100 100 2 100 100 2
Ireland (Eire) 100 80 90
Italy 50 (1) / / / / /
Lithuania 100 90 / 100 100 70
Netherlands 100 100 100 100 100 100
Northern Ireland 100 100 100 100 100 100
Norway 85 85 / 85 85 /
Poland 80 (10) / 90 (10) /
Portugal 04100 (2) / / / / /
Romania 100 (3) 100 (3) 100 (3) 100 (3) 100 (3) 100 (3)
Scotland 100 100 100 100 100 100
Slovakia 100 95 5 100 95 5
Spain (Autonomies) 100 60 / 100 60 /
Switzerland (Cantons) / / / 0480 / /
Ukraine

(1) Scuole paritale

(2) 0% (6-9 years old) and 100% (10-14 years old)
(3) Theoretical percentage, not put into practice

CEEC, September 2006

Catholic schools in Greece, ltaly (especially secondary schools), Portugal and Switzerland are the less
subsidised in Europe. In most cases parents even pay the salary of teachers. Catholic schools in Austria,
BosniaHerzegvina and Poland don't receive anything in some cases, and just very few in other cases for
working costs and for the construction of new buildings.

In my opinion no scientific research has been made on the relation between the subvention andtyhe identi
of the population we have in Catholic schools. Referring to my personal experience, based on testimonies, |
think | can suppose that the number of migrant pupils from poor families is lower in the schools where
parents totally or partly pay for tuitioBut, as | said, there is no study at the European level confirming that
point.

If we compare the figures of these countries with those of big cities like London, Rotterdam, Amsterdam,
Antwerp, Brussels, Marseille and others with the number of religem®sented in the Catholic schools, it

is evident that the pastoral mission of the headteacher in such schools is fundamentally different from the one
of headteachers in schools with a more homogeneous population. Furthermore, the number of migrant pupil
is minor in Central and Eastern European countries. The population of Catholic schools in these countries is
Cathdic in the most homogeneous way. | though have to underline that this situation has nothing to do with
subsidies because in 80% of thesentbes, Catholic schools well receive State funding. The fewer there are
Catholic schools, the more their public is homogenous in most of the countries, especially in the East.



II. MULTIRE LIGIOUS CHARACTER OF OUR PUBLIC

| also would like to remind thaih some countries the school population of our schbaksother faith
convictions In Greece, for instance, 90% of the teachers and pheitsg to tle OrthodoxChurch In
Norway, more than half of them are Lutherans. In the Netherlands, Belgium, ReseaeBritain, and even

in Ireland, there are various percentages of Muslim pupils in Catholic schools. The number of Muslim pupils
is rather limited in some regions but it can amount to 90% in primary schools in big cities.

Ill. DIVERSITY FUND ED IN TH E EUROPEAN VALUES STUDY

This diversity in Europe is even more obvious at the level of the values. We have a study, generally
considered as the most scientifically reliable, nam&he"European Values Studyhe European diversity

appears very clearfpundedin this study. What can we learn from it?

Let it be clear: there is no such thing as a clear set of European values. In the last survey from 1999/2000
guestions included: How important is family in your life? How important is God, work or politigsth8
survey also tapped peoplebds | evel of tol erance, t
ethics?

Overheadn® 2

STRUCTURE of the European Values Study:
1. Europe
2. Family
2.1. Marriage
2.2. Transmission of values
2.3. Disagreement between generations
3. Work

4. Religion
Importance of God
The public role of the Churches
5. Politics.
Materialistic characteristics versus poegbaterialistic characteristics
6. Society
Social networks
Confidence n other people
Tolerance
Solidarity
Reasons for living in need
Permissiveness
7. Well-being

I will limit my speech to the followinghaptersFamily, Politics, SocietyandReligion®

2 HALMAN, L., LUIJKX, R., ZUNDERT, M. van,Atlas of European Valuegilburg University Brill NV Leiden,

2005, 139p. Structure of the European Values Study: 1. Europe, 2. FanWgrid. 4. Religion, 5.Politics, 6. Society,

7. Wellbeing.

3 Concerning EUROPExye have to reflect on how Christians can more intensely contribute to the creation of a flourishing European
civil society, strengthening freedom, mutual respect and solidaethaps the most specific European values rooted in Christianity

and humani sm. Il nvolving ourselves more actively in preat sonal
European public space.

Concerning WORKA third part oft he European Values Study is fAwor ko: i mpor
satisfaction, work ethos and obedience to o0n endernsstiompteory, or . |
inhabitants of postodern societiesre expected to value expressive work qualities highly; instrumental values are no longer

i mportant as an income is o6guaranteedo by the welfare state



1. Family

1. 1. Marriage

With the statement that a miage or a longerm stable relationship is necessary to be happy,

(1) people of Portugal, Slovakia, Hungary, Slovenia, Greece, Romania, Ukraivie, &rad Estonia strongly
agree;

(2) followed by France, Germany, Czech Republic, Italy, Sweden, Poland, Littarahiaroatia.

(3) Disagree Spain, Belgium, Ireland, GreBtitain and Austria.

(4) Disagree strongly: the Netherlands.

People choose their partner on different grounds they did fifty years ago, and they have different, notably
higher, expectations of the relat&dnp. They marry later. Most of the European youngster4 thwk any

more for a partner of the same religious background and social origin, but they look for a partner of the same
educational level. Education acts as a first filter. Similarly educatedepa generally have more in common

than heterogeneous people.

1.2. Transmission of values

What values do Europeans want to teach their children? In the European Values Studies survey people could
select five qualities from a list of eleven that theyuldoencourage children to learn at home.

Four of the eleven values are far more popular than the others, thesespogisibility, good manners,

tolerance and respect for other peopleand hard work. They form an interesting mix of traditional and
modernvalues. Tolerance and respect are prototypes of (post)modern values, good manners and hard work
are traditional values, responsibility has also been claimed by modernists, however it can also be seen as a
classical quality. The traditional quality, harenk, has clearly more support in Eastern Europe than in the
Western and Northern regions following the lines of modation The other traditional value, good
manners, is popular throughout Eurpiieyare timeless.

Overhead n° 3i in %

Responsibility

Good manners

Tolerance and respect for other people
Hard work

Thrift, saving money and things
Independence

Determination and perseverance
Obedience

Religious faith

Unselfishness

Imagination

0 10 20 30 40 50 60 70 80

Religious faith,only the ninth in ranking, is more important in Ireland, Poland and in Romania than in the
other countries. Young people, and even some of our educators, reduce valueslytchypuan and
immanent values. @traryto their anestors they don't (or do no longer) perceive values as goodspieat
toward atranscendental horizon. This leads us to the following theme: disagreement between generations.

1C



1.3.Disagreement between generations

All parents wish to see theihitdren hold values that they have in high regard. However, most academic
studies find only moderate, sometimes even not statistically significant, correlations between the values of
parents and their children. The nuclear family is not anymore the ontgxtovherein children acquire a
personal value set. Friends, the peer group, the neighbourhood, the suhoulltimediathe nation at

large, all play a part in forming a child. Therefore it is highly unlikely that children will grow up in a world
thatcontains onlyone set of valuesvhichreflect that of their parents.

2. Politics

The Values Study examined the importance of politics, the willingness to join in political actossnal

initiative versus &te care, poghaterialism, and finally theupport for democracy.

All the characteristics, for instance less or more willing to join in political actions, or support for democracy,
reveal a continent where the real differences between East and West, caused by the Iron Curtain, are
blurring. Butthe West is d'postmaterialisti¢ society and the East aaterialisti¢ one. Materialistic means

that people emphie material security or law and order. A paosaterialistic society places immaterial fife

goals such as personal development aneestdfen above material securify.

3. Saciety

A lot of famous social scientists depict the futWestern cizen as a calculating and strongly individisati

civilian. A rather gloomy prospect, as they all also agree that a vital, democratic society demlanheizets

of social trust, cohesion and participation. Theil dociety the nonstate, normarket and nowprivate
domain where voluntary association between citizens is dominant) is called to fill the gap between the
individual, the Sate and the markeinterpersonal and institutional trusts are far from constant parameters in
Europe. Only ten percent of tiRortuguesdelieve that their fellow countryman can be trusted, whereas a
large majority of the Danispeoplethink that their fellow citizens areustworthy. And where only a quarter

of the Greek have confidence in their education and healthcare system, nearly ninety percent of the
Austrians have large trust in these institutions. Europe is perhaps too diverse to perceive a decline in civil
society But a moral decline is certainly not evident; the permissiveness for cheating or criminal activities is
very low.

The evil welfare $ate

Many causes have been put forward for the apparent loss of community sense. Insttidoand
seculaisationareevident explanatins, buti perhaps surprisingly the welfareState has also been blamed.

The reasoning is that the welfa®e at eds i nstitutions have taken ove
located in civil society and family networks. Think Eample of care for the elderly and social security. By
taking responsibility for social services the welf&®mte hollowed out and eroded intermediate social
structures and as a result commitment, solidarity and trust declined. Additionally, individetll
responsibility isreplaced by the idea that th&a is responsible for social servitéhough think that since

the publication of the Values Study, a quick development has been remarked on that point.

On the other hand welfaigtate optimists myue that social capital is highest in typical welf&tates: the
Scandinavian countries. The European Values Study doegrovide the ultimate evidence for the
pessimists or for the optimists. High welfare spending does correlate with high levetdabfcapital, but

al so has a significant negative effect on people
evidence that the latteran be interpreted as a moralil" effect of the welfareState. People do seem to

care, but do not worrabout the needy groups as they are believed to be well cared for by the welfare
institutions.

“The American political scientist Ronal dnatt n gll é lsda1i tc 6 diasitdi nogmu
attitudes. It is his thesis that due to generation replacement, populations of advanced industrial societies have undergone a
transformation from a materialistic to a posaterialistic valueorientation. Evidence of Ingletard s t hesi s can be f ol
partition of Europe along the former Iron Curtain. The Western part of Europe went through unprecedented prosperitg prevailin
from the late 1940s until the early 1970s. This has led to substantial growth in theipnopbpostmaterialist individuals. In the

eastern part of Europe, there was much to be desired. This had lead to a materialistic society.

Austrians and Swedes score highest on-pterialistic characteristics closely followed by the Danish, the I&bhad the Dutch.
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3.1.Tolerance

Seventy percent of the Europeans want to teach their children tolerance as an important value in a free and
open society: the more tolerant peopte of the rights of others, the more secure are the rights of all. But
what is tolerance? Tolerance is more than indifference to what other people do. In essence, being tolerant
means that one accepts the way other people live their lives even whendgheyn o0t agr ee wi t h
styles. But there are proper limits to what should be tolerated. Precisely what the limits of tolerance should
be, of course remains a matter of continuous debate in society. 96,6% of the Swegiss ay t hey do
object to foreign neighbours; in Poland this percentage is 71,6, and still less in Slovakia and Romania.

3.2.Solidarity

In social science, solidarity serves collective interests. In daily life, however, solidarity may not be
experienced as a good deed tadeathe collective. People regularly visit a lonely person simply because it is
their relative or neighbour. Yet, althoughtrmimarily intended as a benefit to society, these actions do
contribute to the welbeing of the collective, and as suchytlaeea good measure of the degree of solidarity

in a social systemiVhat is immediately clear from the results is thatdzsoity depends to a large extemt

the type of relationship between the wadler and the recipient: the looser the bond, the loweinthaasity.
Elderly, ill and disabled people may also count on considerable support.

The European Values Study also enquired about the reasons why people are willing to help the elderly.
Moral duty and sympathy turn out to be the major reasons. The istefesociety and personal interest are
only important for a minoty. Immigrants meet consideralgss solidarity mostly because people fdeks
sympathyandmoral duty towards this group.

4. Religion

4.1.Is Europe as seculased as it seems?

About half of all the Europeans pray or meditate at least once a week. Three out of four Europeans say they
are religious persons. Of courdkere is a big gap betwr the more secularisedoNh-Western countries

and the more traditiona&outh-Eastern ones. Mgi EuropearChurches attradess and lesbelievers every

year. Especially in th@&Vestern part of the continent, the old religious institutions are deteriorating. Religion

is drifting away from politics, from the university, from the arts, from publicepa general. Religion has
become in many countries a private matter. But this is not true for the whole world. There is just one
continent that seems to be the exception: Europe. In Europe, Judaism, Christianity and Islam are still pulled
back into the ynagogues, churches and mosques and in the hearts of their followers. In our continent
seculaisationis still alive, although a growing number of people are worrying about the religious attitude of
nearly seventeen million Muslims in the European Unioaweler, in Europe, religion is still a private
matter. Nevertheless, in this private sphere, European religions are very lively.

Whereasconfidence in theChurch is low in theWestern part of the continent, all over Europe a high
percentage of people sty appreciate a religious service on mataef big importance in lifeekcept in

the Netherlands and in the Czech Republic). Then again, in Croatia, Ireland, Poland, Romania and Malta
more than 90 percent celebrate them in church.

Even more interestings the dataabout believing, independent fro@hurch life. People who consider
themselves as atheists are a small minority, except in France, where almost 15 percent say thest.are athe
There is a discrepancy in hdrch membetsand 'believers. It is dovious that a vast majority of all the
Europeans nominate themselves as religious persons. There are even more people who consider themselves
as religious as there are people who attend church. The British sociologist B3YstE described this

situation & "believing without belonging® Vanguards of religious and not churched Europeans are the
Netherlands, Estonia and the Czech Republic. But the Netherlands have a unique situation: more than half of
the Dutch population is not a member dElaurch while @ the other hand motkan twenty percent is a core
Churchhmember.

5> DAVIE, Grace, Religion in Britain since 1945. Believing without Belonging, Institute of Contemporary British
History, Blackwell, 1994.
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Vanguards of religious and churched Europeans are Eastern European countries like Poland and Romania.
And especially in Sweden, Norway, Switzerland or Great Britain tmabeu of people wih belong to a

Church is much larger than the number of people who consider themsglvelgymus. This is a kind of
"belonging without believing One of the explanations in some countries as Sweden and Norway is the
existence oftate Churches. Most ofhe inhabitants consider thethurch membership as a part of their
national identity and not as a religious issue.

It is significant to know what Europeans believe in. 71% belie¥&ad, but only 31% believe in @érsonal

God'. Many believe in noiChristian concepts like reincarnation, lucky charms, and telepathy. It proves
religion does not only exist in the doctrines of the classical churches. Some sociologists spak ab
"Churchfree spirituality’. 58% believe in life after death; 35% in hell &%P6 in heaven; 66% believe in

sin. Europeans remain religious, their approach is eclectic, and they borrow ideas from several traditions.
Meanwhile many institutionalisedi@rches, especially in the West, are running empty.

This means an increasing nuenlof religious outlawed people, whom we could call "believers without
religious papers"One can wonder whether Europe will keep aloof from the current worldwide de
seculaisation However there is no indication that European seisal@onis on its return

4.2.Importance of God

The European Values Study inquired about the images of God. Belief in a personal God, that is to say a God
that can be addressed by prayer (theistic Vgvis high in Catholic countries such as ItaBgrtugal and

Poland. Beligéin "some God, spirit or life forde(deistic view’ or immanentistic view) is more popular in
secular countries such as Czech Republic, the Netherlands and Sweden.

4.3.The public role of the Churches

And finally, concerning the public role of the Chhbes, the European Values Study shows that over 70% of
the people do not see the necessity for the Church to speak about public policy, nor to influence the public
debate.

CONCLUSIONS OF THE EUROPEAN VALUES STUDY

Europe is not a homogeneous part of the r | d . The only <clear predictor
cultural map appears to be its economic development. The wealthier a country is, the higher the levels of
personal autonomy. Althigh there are some exceptionsota@bly Finland and Hungary),cenomic
prosperity and the corresponding level of social security appear to steer values in this direction. The question
is, however, which is the prevailing direction of causality. Does economic welfare change the values, or do
changing values bring alorgonomic prosperityhe Values Study conduces to detail the individualism of

rich Europeans.

The high individualism that charadsas these economically advanced countries should not be interpreted in
terms of egoism, narcissism, hedonism or eveitathelativism; this type of individualism does not lack a
communal spirit, but is socially committed. The strong link between personal autonomy and wealth concurs
with existing social theories on individigdtionand increasing poshaterialism and poshoderrisation In

short, these theories state that the unprecedented economic prosperity of advanced industrial Western
societies gradually brought a shift from materialism to {pasterialism. Economic and physical security
allows people to give prioritio values related to glity of life issues, selfrealisation environmentalism and

social concerns such as minority rights, fair trade, gender equality and the like.

The wealthieNorthern and Western countriage the most lenient in personal sexuatters. Women with

careers are widespread and accepted. Tolerance towards people of different ethnic background or displaying
deviant behaviour is high. Children and marriage are not regarded as an absolute necessityisatioosgan

are less authoritama

51n the theistic view, life is governed by Gpodis the only source of meaning and interpretatio
"To deists, daily life is rooted in nature and reason,
the background©d.
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The Southern and Eastern European countaiespredominantly respecting strict moral standards. They put

high value on societal norms and institutions, and stress solidarity. Civil morality is high siriceesedt

and illegal behaviour are rejectefibortion is disapproved and marriage and the intrinsic meaning of work
are important. Not surprisingly, many of these co
Despite the common Christian tradition, European unity seems to be a unity of diversity. There appear
significant differences between Europebs societie
development, but also with varieties in cultural heritages, languages, religious and ideological traditions and
differences in political and edational systems. Value orientations appear dependent on specific national
contexts and a nationds historical devel opment.

And, do you know where you can find the happiest people in Europe? In Northern Ireland!

IV. AN ATTEMPT OF STRUCTURATION THROUGH EMB LEMATIC FIGURES PROPOSED BY HERVIEU -LEGER

In a third part of my speechwould like to develop European diversity with the help of the emblematic
figures Daniele HERVIELLEGER @ proposes to ud. will stress the fact that these figures change their
meanig and reorganise themselves around new notions. One of the three figures is more constant and
linked to family, parish and school. The others express a true mobility of personal religious experiences. It
could be interesting to identify our youngsteracteers and headteachers with the following figures.

A. The practicing believer

In Daniéle HERVIEULEGER's terminology a first figure of the religious man is theatticing' °. This

figure is typicalof parish religious sociality and pastoral stratdgys the emblematic figure of a world "in

which the social evidence of religion was written in a concrete way in practices, in places and in a schedule
received as going without sayinf"lt expresses the link between belief and belonging. It is also th@noto
reference of a religious world "to be conquered or reconquered against the intrigues of the powers of
secularisation which undermine the social authority of the religious institdtion".

What about young people in the East? What about the youngstrs West?The figure of the regular
practicing loses a great deal of its relevance in the West. In a more interesting way, the meaning of this
figure changes: it moves away from the notion of "obligation" and reorganises itself in terms of "inner
imperaive", of "need" or "personal choice", of "desire" or "inner feelittg".

B. Two other figures which the best crysisdithe characteristienobility of a religious modernity developed
through personadxperiencesare those of th"pilgrim" and tke "convert'.

B.1. The pilgrim

The figure of the'pilgrim" first of all refers to the fluidity of individual spiritual journeys. The level of
institutional control is here weak or null. The figure also corresponds to a form of religious sociability
representing artber system of religious time and space in the sense that it "establishes itself under the sign
of mobility and temporary associatiot?Taizé gatherings are a good illustration: free and supervised space
at once.The siccessesides inthe individual comranication in whole freedom, and in the conviction of
belonging to the human community. There is formation of a religious identity when the subjective
biographical construction meets the objectivity of a believing lineage, incarnated in a communityhin whic
the individual recognises himself. We remark the same type of mobilisation in the Yutld Days, the
pilgrimages to Compostella, Turin (Don Bosco), Loyola (Ignace), Assise (Franfbéysuccess of such a
process resides in the possibility given b tyoungster to modulate Hier participation and to fix the
intensity of it. The fact to participate in such activities doesn't automatically mean that the youngsters claim a
constituted denominational identityERVIEU-LEGER speaks about "unattachedgims" 4

8 HERVIEU-LEGER, Daniélele pélerin et le Converti. La religion en mouvem@ttamps-lammarion, 1999.
°o0.c., p89

100.c., p.91 translation CEEC

1ibid 1 translation CEEC

20.c., p.95 translation CEEC

Bo.c., p.98 translation CEEC

¥ o.c., p.114 "pélerins flottant$ T translation CEEC
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We canobserve in the World Days a kind dfair of Catholicism" that shows the diversity of currents, of
networks and of spiritualities, beside an attempt of Church institution to structure spiritual mobility by
catechesis and by making the #mas$ of the Cross. Those two dynamics make visible the ideological and
theological differences inside the networks of European young people. It should be useful to examine if
pilgrimages in the Ea$tlike those ofCz 1 s t 0 ¢ h o w aCsikdormlydimBransylvaaizor Velehradn
Slov&kia (the HolyVirgin) for instance’ have thesamecharactristics. Personally, | don't think so: | rather

see there the expression of a faith coloured with a national feeling, wiaicressential and wedlppreciated

part of parish and youth pastoral formation. There is more preliminary socialisation in a movement, a school
and a parishBut, besides, new forms of pilgrimage appear in the East.

B.2. Theconvert

For HERVIEU-LEGER the figure of the ‘tonvert' is perhaps the one that offers the bestspectiveto

identify the process of religious identity formation in this context of mobilityis figure is to decline

according to three modalities:

(1) the first modality is the one of thedividual who "changehis/herreligion”. Here, the right to religious
choice prevails upon the duty of faithfulness to an inherited tradition.

(2) The second conversion modality is the one of the individual "without religion” who discafer a
persondspiritualresearchthe religion in which he or she recognises himself or herself.

(3) The third figure is the one of thee-affiliated", the "convert from the inside", who after havingptg in
guestion a "weak system" of belonging, enters into a "sgsigm" of religious intensity.

All the journeys of converts can be narrated like ways tecsgitruction. In the shape they take, these

narrations don't move far away from a very classically attested scheme, which opposes a tragic or despairing

"beforé' to an "after" characterised on the contrary by the plenitude of sEmseonvert is the one who self

determines his/her belief améligiousbelonging.In a society led by the individual imperative to be oneself,

the convert expresses and achievesftiislamental postulate of religious modernity according to which a

"genuine" religious identity can only be a chosen identity. The conversion crystallises the value attributed to

the personal commitment of the individual who expresses in that way histbapmy as religious believer.

Insofar as it also commits a generalorganisation of the individual's life according to new norms and

his/her incorporation in a community, the religious conversion constitutes a very efficient modality of the

constructionof oneself in a universe in which the fluidity of plural identities grows on, in which the

dispositives of sense fluctuate and in which any central principle no longer organises the individual and

social experience.

In our schools we'll thus have to meefr youngsters by sharing their pilgrimages. We'll have to take them

by the hand wherever they are and to accompany them wherever they will go. Even pastoral work at

university level will have to r¢hink its presence among the students. In any ddE®VIEU-LEGER

reminds arr headteachehatthey are pilgrimstoo!

V. AN EXTREMELY VARIED MUSICAL CREATION!

I think it's clear that there can't be a monolithic Christian view of education. There is a plurality of views,
because education is rooted in whie are as people of faith, with our tradition and heritage, our personal
faith experience and our culture, even the culture of our school. But there is unity in the mission, in the
conviction that revelation and reason are partners.

In the East, social ancultural networksvhich had disappeared during the communism are now reappearing.
One takes up collective memories again. First of all, there is a very stronger family link which is partially
due to the cohabitation in a same place of a whole famitjyding grandparents. But there is also a strong

link between the family and the parish. Parishes can rely upon a rather great number of priests. And finally,
there is a link between families, parishes and schools. Religious congregations have a lasyeohumb
vocations and they link up many Christians. Christians have the feeling they construct a new Church. But
don't forget that young people in those Central and Eastern countries chat and travel. Borders do no longer
exist, whether or not anyone cares.

In Western European countries, young people invite headteachers to listen to them in their quest for the
beautifuli God knows how much we need a new aesthethahd in their quest for the good and the true.
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Headteachers will have to be better prepared to propose young people a true commitment, source of
spiritual life. Educators will have to discover a new language that transkffatd"® (open up!), a word
Jesus addresses to today youngstemnears: Openyourself up, open the person you argyem all your
being!

We all together can find examples of interesting initiatives, not necessarily mass inifiatiebsas the
World Days or pilgrinages. There is a discovery of the Bible in an initiative of Cardinal MARTINI: the
School of the Word, Mila. How to explain the success of thaizéliturgy? At the level of an evangelical

life style, there is also th8an Egidioccommunity which tries to link evangelisation and service to the poor;
the communities of "Arché’, animated by JeaWANIER, which welcome men with disabilities. Taking

into account that young people are in quest for their own way, Cardinal MARTINI also initiated the method
of the Samuel project iNlilant’ in order to help young people to discover their own way throlgheading

of the Gospelindividualism is rectified by free or compulsory social work initiatives organised by Catholic
schools in different European countriés

VI. CONCLUSION

The diversity ofthe cultural landscape | just outlined looks, in my opinion, like the fialgeof the musical
literature. On the one hand, we have classic music, in regions where spiritual life essentially nourishes itself
with the tradition. That's the richness of Catholic schools in Central and Eastern Europe and in some
Mediterranean couries. Pupils share the tradition system of values. Most of them are still educated in a
common space of moral and religious reference. But the attentive conductor remarks that some wiusicians
the orchestra already play another music score. On the aher hnother musical creation is present in

most of the Western European countries. We can see that traditions are in a constant slow down and that
religions and ethics have become plural. Young people as well as a great number of adults are deprived of
references to common landmarks. That's where the problem of the transmission of values is posed.

During the present Seminar, we will have to question oursalvastsome epistemological crisis such as the
search for meaning in a fragmented cultuhe corstruction of identity and also the trivialisation of our
cultural world.

This is thus the keguestion of our Seminar: how to train conductors able to be the spiritual leaders in a
school community in which the determination of rules and norms is ddmer @it a rather unilateral way
through founding in the tradition or by the individual will?

At the end of this spech, | remind four challengesrfCatholic education to articulate its vision within
culture. | take them from a very precious stdtlsealsel by theHeythrop Institute for Religion, Ethics and
Public Life which Father HANVEYsJ who leads our worlkis Direcor of.

(1) The Church needs to find ways of resisting the secularisation thesis, or it will become a guest at its own
wake. At the samente it must engage contemporary culture by finding new ways of entering the
discourse.

2 This means developing a vision and a | anguage |
strongly as possible what i s iteot ybbe hwmhmga nt,h ewhCahtu r
values are an enrichment and liberation not a surrender of autonomy and rationality, etc. Without this,

t he Church ri sks becoming |just a A s e 1fulfilmene i nd
techniques. It losessi social radicalism and is absorbed by the culture.

5 Mark 7, 34. Jesus cured a deafite man by putting his finger into theanis ears and touching his tongue:I&an

to touch.

¥ See AERTS, lodeQuand | 6 Egl i s elu®en®itae, Bruxelless204e une s,

171 Sam. 3,10 "Speak, for your servant is listening."

8 The most remarkable example is the "Compassion" projecatimitiby the German Catholic schoadlis Latin
American and then German initiative also has developments in Great Britain, Spain, Belgium and the Netherlands.
19 0On the Way to Life Contemporary Culture and Theological Development as a Framework for kzaButucation,
Catechesis and Formatiorhe Heythrop Institute for Religion, Ethics and Public Life, CES Catholic Education
Service, 2005, 92p. ISBN-90353311-2. This study was commissioned by the Department of Education and
For mati on of nféerdne ofEngtamd @ &VvalesC o
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@I f our culture(s) is characterised by a fAcrisis
the Church.

4 Evangelisation is at the hearwaymdcastTheeChutchigalsoh 6 s
fevangelisedo by the culture; this can become c
all its creative resources to confirm its members in the power of the Christian truth, its credibility and
beauty.

These are some portant motive for our reflection which | hope will respect the particular situation of
each of us and be fruitful for our Catholic schools and their headteaSpéaitial leadershifiocuses on the
principle of "finding God in all things". This express the distinctively Catholic awareness of the
sacramentality of the world. All over the world, a headteacher vocation consists in keeping his/her school
open to the truth that ultimately all things are manifestations of Mystery.

Etienne VERHACK
Secretry General of the CEEC
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Thanks by the President of the CEEC, Mr JearPierre GARDY

On the name of the whole audience, | wish to thank Etienne VERHACK for this very profound
description of the diversity of values in Europe.

And, as he told us, despttiee Christian tradition, we all see thairopearunity is in fact a unity of
diversities. We even see that there are people who are happier than others in a certain number of
countries.

The four challenges mentioned by Etieraral takerfrom the study bFather HANVEY seem to
me an excellent introduction for our work today.

Thanks again, Etienne, for this presentation whithoduces us perfectly ithe detail of our
seminar.
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A society in which faith is presented to free choice
A chance for the Gospel

In this presentation, | would like to consider the position and the future of the Christian faith in our society,
which is in a permanent state of transformation.

My presentation will be divided into three parts:

U Firstly, | would like to highlight the fact that the contemporary crisis affecting Christianity and our
culture in general constitutes fertile soil for inventiveness and thus for hope. As one world vanishes,
another takes its place.

U Secondly, | will define the meaning of angeative pastoral approach in a crisis period.

U Thirdly, I will list some attitudes which encourage this generative pastoral approach and which will thus
provide the Gospel with every chance in the new world ahead.

The thoughts which | offer you are influeed by the context with which | am most familiar, namely Western
Europe and in particular its Frenespeaking areas. Nevertheless, | hope that my comments will touch on
certain situations or developments in Central and Eastern Europe.

| would add that m comments are not specifically relevant to the school environment. They will present a

general pastoral approach. Nevertheless, they will be relevant to Christian schools, in so far as they are prime
players who are directly involved in the future of Glianity at the heart of our society.

1. ATIME OF TRANSFORMATION: CRISIS AS A LOCUS OF RUPTURE AND GENERATION

As we know, one world is dying and another is taking its place. Christianity itself, of necessity, plays a part
in this transformation. A ctain form of Christianity is in deep crisis, but this does not spell the end of the
Christian faith, which is itself also in the process of reconstruction and reconfiguration. Viewed from this
angle, we are in an uncomfortable, but exciting, intermedianpg between death and birth.

1.1 A time of dislocation: the crisis in transmission

Firstly, let us acknowledge the extent of the crisis affecting Christianity and its transnussoto the
impact of seculareion. There Ave been two phases of skeisation.

A The first phase is the seculai®n of society. This seculastion of society began in earnest at the end
of the 18 century with the democratic revolution, the declaration othiln@anrights, the development
of science and the autonomfyphilosophical reason. In this new society born of modernity, religion no
longer had the role of foundation or framework that it had had in the old order. In other words, modern
society had emancipated itself from religious and clerical authority. Relidid not disappear on
account of this, but became a matter of free choice for the individual in a world which had become
pluralist. In the past, in Christian times, birth and becoming a Christian were inseparable. Faith was
transmitted with the culturaln@ironment and was part of the system of general truths. Doctrine was
transmitted in the form of three injunctions: the truths to believe, the commandments to observe and the
sacraments to receive. What society transmits, by contrast, with the birthnobdeen era, is no longer
faith, but the religious freedom of the citizen. Christianity itself has, moreover, contributed to this
process of the emancipation of society in relation to religion. Ma&E@RUCHET thus speaks of
Chr i st itkereligibnyof naasn eisfrom religiono?°

20 See MarcelGAUCHET, La religion dans la démocratjésallimard, Paris, 1998.
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A However, we are now witnessing a second phase in the process of satimarinot just the
seculargation of public life, butthe seculasation of private life itself.individuals themselves are
moving away from inheritedorms of Christianity because they are no longer in tune with their
aspirations, they do not make sense any more or have become broadly indecipherable. What we are in
fact witnessing today is individuals distancing themselves in great numbers from eeliggtitutions,
their beliefs and practices. Issues of sense or spiritual aspirations are not disappéarfagt the
opposite holds true. What reigns is a sense of confusion, of improvised beliefs, and unusual approaches
in a complex world. In this cdane x t , the representations of the C
minds are often diffuse, chaotic and parfighey do not render it legible or desirable and sometimes
even arouse hatred. From this point of view we are witnessing a genuindrbtbaktransmission of
inherited forms of Christianity.

The symptoms of the crisis are obvious: a decline in the number of practising churchgoers, fewer children
receiving catechism instruction, a crisis in vocations to the priesthood, ageing religiousmities, etc. We

all have within our own families people who have progressively moved away from the Christian faith, at
least in its current forms. The sociologist, Dani¢lERVIEU-LEGER  refers in this respect to a removal of
Christianity from our cult r a | framewor k wkhunh irs presentlayt Faahce sa londgei h e
forms the implicit reference point and matrix of
society which has'gone out ofreligion is eliminating the very traces wthi it has left behind in its

cul tfureo.

1.2 A time of generation- the Christianity of the future

However, even at the heart of this rupture, which cannot be downplayed, there are also at the same time new
developments and promising signs of reconsiwncin the cultural and religious sphere. Viewed from this
angle, the crisis is truly a time of grace, a period of creation and generation, which may hold some surprises.
In fact, obvious signs of tality can be discerned in then@rch: an increasing nurebof catechumens and

adult baptisms, the proliferation of theological and pastoral training for lay people, new catechetical
programmes, the genuine demodaaion of local communities in spite of a hardening of attitudes from
Rome, the involvement of yapeople, especially women, in the ministry, new media initiatives, mass
religious gatheringsetc. We all know people whigel goodin their minds, m their bodies and their faith,

despite the crisis.

However, it is the contemporary world in particulas,it goes through a period of cultural crisis, which holds
promising resources. When confronted by the challenges of our planet, we can see the emergence of a need
for spirituality, a call for values, a refinement of ethical conscience and a simultesesrgh for sense.

There is a search for a new balance between religions and secularism. Religious -aieligioies topics are

being debated in the media. Evéype of culture can be evangelis In this respect, the willingness to hear

the Gospel agaiin a new way is certainly still present in our current cultural position. This willingness
cannot be measured in terms of Sunday Eucharist attendance, but it surfaces in the midst of life itself in
conversations and exchanges. In the face of the chadlgmrgeented by the future of the world, the current
climate offers opportunities for discovering faith beyond the stereotypes as sonmadiainmgfu) salutary,

good and desirable for life.

In these times of rupture and reconstruction, we need a paspgralach which aims not to salvage what it
can, but whi ch ¢ oulidpabt@al dapmaachevkich flaces itself adthei sengcé of what
is about to be born.

2. TOWARDS A GENERATIVE PASTORAL APPROACH

One can distinguish two broad typesafktoral approach:

A A manageial pastoral approach, which follows the control paradigm, with as its concept a venture in
which one aims finally, on the basis of ones own plans and strengtbsnfigure the world and the
Church into what one would wisheém to be.

2! DaniéleHERVIEU-LEGER Cat hol i ci s me , , Bayard, Parig, 2003 m288. mo nd e
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A A generative pastoral approach, which listens to current aspirations, places itself at the service of what is
about to be born, with competence and discernment, and, by definition, consents to relinquish its hold
and control to some extent.

21AReplanting the forest after the stormdéd: a par al

In order to understand the spirit of this generative pastoral approach, | would like to draw on the example of
a real event in a completely different sphere, which may, by analogy, gheddimy comments.

On December 261999, hurricanéLothar' was unleashed on Europe, and on Eastern France in particular,
with winds of more than 150 km per hour. It is estimated that 300 million trees were blown down in France.
The hurricane left behéhit scenes of devastation. There were some 60 deaths and a certain number of
suicides among forestry workers and landowners, who were unable to come to terms with the extent of the
catastrophe. AA cathedral whi chebasycwblrRpsedifii s
You cannot do this fora300or498aro | d oak 0.

After the catastrophe planning offices quickly drew up reforestation programmes, replanting projects and
sowing plans. The intention was to take advantage of the cghstto rebuild the forest according to an

ideal image which they had.

However, when the time came to implement these reforestation plans, the forestry engineers noticed that the
forest had prempted them. They observed regeneration which was fasterhddhrbeen anticipated,
thwarting their reforestation schemes by displaying new and more favourable configurations which the
planning offices had not thought of. In many respects, the natural regeneration of the forest displayed better
bio-diversity and a kger ecological balance between spruces and Hemaekd trees. Species which had

been suffocated by the former forest could be reborn. The catastrophe also proved to be helpful for the
reappearance or expansion in the numbers of certain animal species.

The forestry engineers moved from a voluntarist policy for the reconstruction of the forest according to their
plans to a more flexible policy of supporting the natural regeneration of the forest by discerning and seizing
upon the new and favourable oppwoities offered by this natural regeneration. This did not entail
abandoning all forms of intervention, but rather supporting actively and with vigilance a natural process of
regeneration, with greater competence. A forestry engineer described this sepmgptioach thusi Yo u n g
seedlings of a great variety of trees grew. Our job, therefore, was to uncover them carefully, to support them
and to welcome natural life rather than believe that it had disappearedsiabdish it artificially. We found

this encouraging. Accordingly, we decidedhttin forests belonging to théa®e and local council districts we

would leave traces of the storm where it was not necessary to eliminate them on the grounds of safety or the
forestry engi neer etherefore tefk dvertgrned tce@ ddumpsj holes sbrokeltree trunks or
heaps of branches. Three years | ater I observed
ani mals to become established whi dh hadk ensatt. oOpr e v i

Let us now draw an analogy. Tlhurch too has experienced a hurricane, especially in the last forty years.
The religious landscape, at least in its traditional forms, has been devastated. Of course, comparisons do not
constitute proof humanity is not a forest and human beings are not plants. What is interesting, however, as
an analogy in this case, i s t ihteeir wahsitiongrem a valuntariste f o
policy for rebuilding the forest to an active and clsigihted policy of supporting the ongoing regeneration.
Should we not effect a similar transition in the pastoral approactransition from a managel pastoral

approach to a generative approach?

2.2 A manageial pastoral approach drawing on the contol paradigm

According to this pastoral approach, which corresponds to the initial attitude of the forestry workers, the aim
after the crisis is to proclaim the Gospel and to rebuild according to our plans, as if everything depended on
us. We therefore gpoach pastoral action with the concept of undertaking and controlling things in
conformity with our plans.

22 JeanHuguesBARTET, permanent deacon and engineer for theesforestry service (responsible for public forests in
Lorraine during the storms of 1999 and a specialist in crisis management for the National Forestry Service).
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It should be noted that this managépastoral approach can take place in a spirit of nostalgia for restoring
what used to exist as well as in eogressive spirit to build a ne®hurch. In both cases it is the same
concept of management and control which is at work, as if everything depended on the implementation of
our actions. In both cases too we are drawn towards activiaccording to which & have never done

enough, or to feelings of impotence, defeatism and depression when the resistance encountered is too great.
Activism and defeatism are, in this respect, twin attittidé®y both stem from the same concept of control.

2.3 A generative pastoral approach: supporting what is being born

This pastoral approach corresponds to the second attitude of the forestry workers. It consists of actively
supporting a regeneration of which we are not the masters, with discernment and competencstofdlis pa
approach consists of seizing the new opportunities which are offered without having been planned by us. It
also implies a recognition that the fAcatastrophe
wish to return to the former foreahd that the present brings with it the growth of better ecclesiastical bio
diversity. A generative pastoral approach is one which accepts the demise of certain expressions of faith
which have run their course and had an illustrious history, but whichmoustlisappear to make way for

other forms of expression. Putting oneself at the service of what is being born entails discerning aspirations,
weighing things up, making time for consultation, deliberatinthat is to say taking decisions which
liberate,empower and which confer ownership. It involves welcoming and launching projects, by giving the
untried a chance, by counting on factorswith our control and by trusting forces which are not our own.

In fact, in a generative pastoral approach we aosbpt is a condition of every birth: firstly, that we are not

the originators of life and growth and secondly, that one always creates something which is different from
oneself. What is born is always different from oneself. Seen from this angle,rthmigsion of faith does

not fall into the category of reproduction or cloning. It falls into the category of a new coming.

This pastor al approach takes as its starting poir
do not have to createishcapacity within them and we do not have the power either to communicate faith.
One cannot create new Christians as one would manufacture bread rolls or Michelin tyres. The faith of a new
believer will always be a surprise rather than the fruit of ofwrtsf or the result of an undertaking.
Admittedly, faith cannot be transmitted without us, but we do not have the power to communicate it.
However, our duty is to look out for the conditions which make it possible, understandable, practicable and
desirable The pastoral approach operates on these conditions. The rest is a matter for grace and freedom.

These observations concerning the generative pastoral approach are very closely bound to the Gospel. All

that we can do is sow. The Gospel describes migsion t er ms o f A manuhrowgysees enettib s . f
land. Night and day, when he is awake or while he sleeps, the seed is sprouting and growing, how, he does

not knowo ( Ma r -R7). &een f@ré this angle, the pastoral approach is presented as a shietheyal

bet ween the actions to be performed and the firest

3. SOME SPIRITUAL ATTITUDES , FAVOURABLE TO A GENERATIVE PASTORAL
APPROACH

In this third section, | would like to suggest in more concrete teome |ttitudes favourable to a generative
pastoral approach. | do not intend to offer solutions here to the problems encountered or plans to undertake,
but rather spiritual attitudésways of existing and actirigwhich will allow us to hold good, behavadact

in this crisis phase between a world which is dying and one which is being born. Following on from Etienne
MICHEL in his presentation at thewference for Belgian Catholicdcation, | would like to cite Hannah
ARENDT. I n h earcrissvaedakalturieo 2> HannahARENDT speaks of the breach between the past

and the future. The issue which she addresskerimork is not how to emphasishe traditions of the past,

nor how to envisage the future, b u ty, wkat loveuildilkg tofi h o w
of fer here is fundamentally a #fAlittle spiritual P
act in the breach and behave in the crisis, while placing themselves at the service of the world to come. This
little spiritual primer is initially a commitment to work on oneself. It touches on spirit, tone and the way in
which we situate ourselves in a pastoral context and find our place there.

2 HannahARENDT, La crise de la cultureGallimard, Paris, 1972 Edition de Poche, Foli&ssais, 2006, p.25.
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I will suggest ten attitudes which are based around a chronological prirfeitlg, reaching out to people;
secondly, meeting them and establishing solidarity and dialogue; and finally withdrawing and conferring
empowerment and ownership on them.

3.1 Remaining diligent addressees of the Gospel

When we proclaim the Gospel wan the risk, without realising it, of forgetting that we are its initial
addressees.

Everything often takes place as if we have sufficiently appropriated the Gospel ourselves and only have to
transmit it to others. It is rather as if we have nothing moreear or receive from the Gospel and, having
become masters in the art of living and understanding the Gospel, we must simply become the means of its
transmission to other people.

The Gospel warns pastors; that they can place themselves in a sitmatitioh by proclaiming the Gospel,

they no longer allow it to evangsdi. The claim to know and the temptation of power can render us blind.

We are all aware of certain pastoral practices which, while they are carried out in the name of the Gospel, are
redolent with conquest, the will to power, or nostalgia for the past, rather than the Good News itself. Hence
the importance for the evangelist of remaining a tireless addressee of the Gospel. Thus the first question for
the evangeli st iasi nm otth eil Hoows pced ?10 , pedthet Gogpel sagnome | y  f
today?0

3.2 Hearing the words which invite us to go where the risen Christ can be found:
fiHe is not here. He is going before you to Galilee; it is there that you will seedohim( Mar k 16, 7

What does the Gospel tell us on Easter morniitdf is not here. He is going before you to Galilee; it is

there that you willseehim. Thi s announcement by an angel const
This is a radical shift in perspectiv&/e do not have Christ beside us as an object which we hold, retain and
control, whom we must transmit to others who do not have him. Christ is not an object which we possess and
which can be held fAhereo. I n or dnd,rcome out gf our homes,i m,
leave our own surroundings and go out to those of othdrs Galilee of the natioristo which he precedes

us.

When we arrive, we are always preceded by the Spirit of Christ. We do not bring others that which they do
not have,but jointhem on the road to discoveiith them the traces of the risen Christ which are already
there Faith is a process of recognig that which has already been given in secret.

The Spirit of the risen Christ always precedes us. In this respeanuse alwaysallow ourselves to be
evangelied by those whom we evangeli. iOne s ame Shekevarigdlist and thesevangetis r k i |
and the former, if he knows what he is offering, must also accept conversion by the person who was willing
to listen t o ?*Thie antdof the evangelist lies, therefore, in promoting recognition, discerning and pointing

to the presence of the Kingdom in people and situations where one might least expect it.

We must also approach others not just to win them over toamse or to give them whdtety do not have,
but to recognis the presence of the risen Lord within them and in their lives in a way that could surprise us
too. Thus, we must reise from those whom we evangeaithe witness of the work of God alreadyhiem.

3.3 Taking the risk of being welcomed where the other person is to be found. Being weited rather
than welcoming

The task of evangebist i on i s often stated in terms of a requ
communities mustb&#e | comi ngo. Of course this is the case.
to others not also contain a sense of superiority with regard to them?

24Mgr BILLE, Opening lectureih e s t e mp s n o u v e,®lenary gathering, Uowdes; 2000gHariis eBayard
Centurion, Cerf, Fleurudame, 2001, p.21.
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In fact, by trying ever harder to be welndwithmisng, a
here that which you do not have where you areo? T
himself surreptitiously in a higher position, whereas the person being welcomed is relegated to a lower
position. Hence the difficulty in a oducting a genuine evangelical dialogue when we are caught in the trap

of a relationship of the dominant and the dominabedrder to escape, this should we not, in accordance

with the Gospel, invert the logic: not so much seek to welcome others tatus, take the risk of being
welcomed by others, while trusting in our own capacity for welcome?

The Gospel speaks of begging for hospitality. I n
invites us rather to go out towards the otherpetsan r ecei ve thadcchdaeospiftal ilty
at your house todady ( L u b9 Whefii you enter a house anywhere, stay there until you leave the

districtdo  ( Malr k)Angongé who welcomes you welcomes me( Ma t t h e ham st@nding atbe) . i
door knocking. If one of you hears me calling and opens the door, | will come in to share his meal with him
and he with m@ ( Revel ation 3, 20) . These =evangelical

requirement to welcome people among us, batust be done through the optic of reciprocity, where each
gives and receives. All hospitality received invokes the return of that hospitality. After all does not the term
fihétdd (host) in French designate equhbeingrgceNed? h t he p

These first three attitudes dealt with moving beyond oneself towards the other. The four attitudes which
follow belong to the second phase mentioned above: meeting and entering into dialogue with the other
person.

3.4 Promoting greater humanity and creating solidarity as ends in themselves. Locating faith as a
desirable bonus in the sphere of solidarity

By taking the risk of being welcomed by another person, one can try to make friends with them, to form a
bond of solidarity in the comon wor k of promoting greater humani't
and the anxieties of the men of this age, especially those who are poor or in aaijlictag, these are the

joys and hopes, the griefs and anxieties of the followers of Chmitited, nothing genuinely human fails to

rai se an echad®Inite Goshet ieverythng beginssaith working towards humanity: this
consists of bringing out the human, of leaving violence behind and forming bonds of solidarity. In this
respect @ristian education has a primary mission, in the name of the Gospel, to bring about greater
humanity and the creation of bonds of solidarity between human beings, mutual recognition and
unconditional benevolence towards others. This humanisation/credtsmhidarity is an end in itself. It is

not a pastoral strategy for proclaiming the Gospel. Moreover, this humanisation/creation of solidarity
constitutes a fertile ground for proclaiming the Gospel precisely in a spirit of solidarity, aside from any
desie to exercise ones power over the other person. This proclamation of the Gospel is an end in itself also,
quite independently from the response to it. Proclaiming the Gospel has its own innate sense. Firstly, because
the other person has the right to hter Good News since it is addressed to everybody. Secondly, because

its proclamation is an act of charity in itself through which we offer the best of ourselves to another person,
whether the other person accepts it or not. If the other person is redepill/be an additional grace so that

the joy of both, according t2Thuslpemotic of gseater humanitye r o f
evangeliamt i on and conversion to the Gospel fit toget h

3.5 Distingui shi ng between and articulating fithe preach

In this dialogue with the other person it is useful to distinguish between two types of proclamation: the first
recalls the preaching of Jesus and the second is pngaabbut Jesus. What did the preaching of Jesus
consist of? He called human beings to greater humanity and solidarity and to the recognition in this solidarity
of a generative force which we can cal litofioF@t her 0.
solidarity as a common lineage with God the Father, who gave us life and who will not abandon us in death.
Humanity, solidarity and lineage: these are the aims of the preaching of Jesus, centred on the Kingdom of
God, which has been broughbseér to us.

2Svatican Il, Gaudium et spe§ 1.
261 John, 1, v. 4.
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There is also preaching about Jesus. Who is he to speak in this way? He taught us humanity and solidarity
and called on people to see themselves as sons and daughters of God. However, as the focus of intense
controversy, he was accused of beimgeague with Satan and was killed by the religious authorities of his

time. Through his resurrection, however, God vindicated him and bore witness, thus signifying that he was
by his side. As Christians, therefore, we can recognise the face of Gadis thee only son of God and also

t he man who came to fruition in Godds sight. Fror
as the Easter profession of faith.

3.6. Making use of images and representations of God

In this dual preaching ission we shall doubtless encounter opposition which stems from certain images of
God which are a barrier to faith, cause rejection or cause faith to be lived out in a servile manner. Therefore,
as we journey in the breach, while maintaining a dialoguemwst as far as possible break down these
barriers represented by images of God which are not empowering for man, including those within ourselves.

According to the account in Genesis, the tragedy began for mankind with the false image of God insinuated
in us by the voice of the serpent. The | atter <chat
the curtailment of human freedom and the expression of a jealous God in competition with man. Yet the
interdiction was an appeal to human freedaoh to act in an arbitrary fashion in order to preserve the life
which it had been given. There are also images of God which depict him as the immediate cause of what
happens to us, thus rendering him unjust or unbelievable. There are also expredaitnsbich subjugate
mankind to a religious order rather than placing religion at the service of humanitys aldebate in which

Jesus himself intervened: the Sabbath is for man and not man for the Sabbath. A generative pastoral
approach demands patteuse of the representations whiednourGod as much as man. For the two go hand

in hand: a god who creates a false image of man is a false god. It is in the very excellence of mankind that
God is manifest.

3.7. Nourishing memory, leading the debate angiromoting freedom of appropriation
These are the three main tasks of pastoral activity.

The first task is to support and nourish the memory of the Christian tradition in the public domain. In this
respect, schools play an irreplaceable role.

However,it is not enough simply to nourish memory; we must also lead the debate surrounding it. What is at
stake here in the debate is to promote tradition not as a block which is imposed, but as an available resource
which gives fAfood fher etxtpawgetsti® na md ofoar floirf ¢ . hoTught
combines the lightness of faith which does not impose itself and which is not a burden and also its
seriousness on account of the human issues at stake. We have a duty to be intelligiemedpdct, what

we need in a pastoral approach is an intelligent theology which is simple, is not restricted to the scholar and
which renders faith desirable.

The third task, after debate, consists of promoting the freedom of the individual to agtertpei Christian
tradition. This is a condition of all transmission: it must be subject to being freely appropriated by
individuals who can draw on it and add to it. Everyone can do what they wish with it. In this respect, we
cannot prejudge the fruits ntheir rate of maturation. What transpires may not be Christian faith. For some,
this germ of Christian traditiont hi s fisemi nal part of GAUCHETHT willur e o,
bear cultural fruits by helping them to situate themselves wéhiantext, to believe it and to live it. Others

will draw ethical inspiration from it. Others, however, will carve out a path to faith within the Christian
community. To suggest in this way that Christianity is a process of sowing, including in thegrabbg is

not using authorityto impose a truth nostandardisingconsciences, but truly allowing each individual to
exercise more fully their freedom as a citizen in respect of what they say, in order to appropriate it or not, to
draw inspiration from itor not, for their own future as well as for the part which they play in society.

27 Marcel GAUCHET, fiSee vpubl i c, pluralisme et t rEmpdsant negfspecialh r ®t i
issue, June 20022, p.9.
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I have now reached the last series of attitudes, which have in common the notion of leaving the initiative to
the other person. The pastoral task is to empower, to make thé e r person both the
factor o.

3.8 Seizing upon resistance as an opportunity

Proclaiming the Gospel always encounters opposition. We can bemoan this and impute blame and want to
use force. However, we can also seize on this resistan@ apportunity to embark on a process of
inculturation of faith. In fact, history demonstrates that the most successful examples of inculturation are the
fruit of resistance on the part of local populations to the forms of Christianity which were biotigém in

order to create new forms and to initiate original expressions of faith. This resistance does not necessarily
i mply rejection, but can constitute an appeal t o
aspirations. In this regpc t inculturation of faith is a proces:
that is to say it resists it by appropriating it, recreating it and expressing it from the basis of its own historical
and cultural roots, by giving Christianity a nfdwace and an .2dSuccegsfunexdmples ofi ¢c e 0
inculturation of faith are expressions, ways of thinking, of celebrating and living faith which were invented

or renewed as a result of the resistance encountered. For examplie, tiéviass in the foner Zaire Gow

the Democratic Republic of Congavas born of resistance by the local population to the forms of the
traditional Roman liturgy.

Today, we are aware of many examples of resistance to the inherited forms of Christianity, in relation, for
exanple, to the practice of confession, to vocations to the priesthood and to the stages which lead to the
sacrament of marriage. There must be a positive way of seizing on these resistances as a call to invent
original ways of thinking of living and celebiag which make Christianity desirable again.

3.9. Making a distinction between fAbelieving with

Whenviewing things from the perspective of allowing new forms of Christianity to arise, it is useful to make
the distinctienmi hbgtweehofnhaed fAbelieving |ikebo. We
grandparents believed and our grandchildren will not believe in the same way as us. Yet despite these
differences, a true communion in faith can exist. The question raisdddy tdi st i ncti on bet w
witho and fAbelieving |iked is that of wunity versu

As pastors, we always run the risk of wanting oth
therefore, based on the reproduction and inaitatif what we experience ourselves. The risk, therefore, is of
impeding access to faith by our own narrmindedness, by imposing the means of access to and the ways

of living out the faith. This was already the temptation faced by Jews who converteddiia@ity, who

wi shed to i mpose their own traditi onlbkisisawhyl batiaves t 0 ms
that we should not make things more difficult for pagans who turn t6 Gofl A ¢ 19)s Thds& words of the

Apostle James after the gembly in Jerusalem should constantly inspire in us the necessary reserve towards
the other person, so that he can be born in his own way to his own manner of appropriating the Christian
message and becoming a disciple of Christ.

In times of change likewor s, we must | eave the path opdeinvefrosri ttyh
which allows for the aspirations and singularities of people and thus facilitates the grace of becoming a
Christian. The transmission of faith is never a type of cloifiigalways entails inventive appropriation.

Hence diversity and also unity.

In order to understand this relationship between unity and diversity, we could take as an analogy the human
face.lt can be identified by its common shape and yet the human dadake extremely diverse forms. The

same is true of Christianity. It has some features (the sign of the cross, the Creed, reading Scripture, sharing
the Eucharist, a commitment to greater humanity) which allow us to distinguish it, but the physical@fspect

its incarnation can be very diverse. Hence the necessity for us to open a space for imagination and creativity
in the invention of Christianity. The transmission of faith is conditional on the ability to appropriate it in an
inventive manner.

BOlivier Servai s, fil ncul turati on et altermondi al i sati
r ®s i st daumereVitag March 2005.
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3.10. Aking for and receiving help. Counting on factors outwith our control

Evangelisation is often conceived from the standpoint of our own strengths arsd Homeever, why should
evangeliation take place when we are strong and not when we are weak? Whiat wkodo in times of
transformation like these, when we are caught up in an upheaval which is beyond us and we lack strength?
This was the question which the discipl esWhatisked J
that for so many pedg?0

In such situations, like today, the main thing is to bring what little one has, to dare to ask others for help and
to count on factors over which we have no control.

We must bring the little that we have in fact, and dare to ask others for helghdiasks for nothing from
anybody is selbufficienti he does not truly live. On the contrary, in the evangelical perspective, asking
opens up a new chaptarnd al | o wsAskiad yowwilllrécenée, Knatk and the door will be
opened . S i nn duraevangeligtion mission we must dare to approach others to ask for help and
advice, not only within the Christian community, but also beyond it. This aid can be material, technical,
cultural or artistic. Nowadays one can find people, associatiahbadies which, while they do not belong

to the Christian community, are willing to promote the vitality of the Christian tradition in society in a spirit
of benevolence and support for our common humanity.

In our task of evangelisation, even without agkfor anything, we must also count on factors outwith our
control and on unexpected allies. These unexpected allies can be people, events, theories or new cultural
aspirations. In a certain context, although we could not have foreseen it, they brirgupipsirt and add

extra weight to the evangelical message. In this semaageliation does not depend on our own strength; it

also depends on unforeseen factors such as Cyrus, King of the Persians, the very picture of a foreigner,
whomthe Lord calledagi nst al | expectations to rebuilldmJerus
he who says of Cyrus: he is my shepherd who will do my will, he will rebuild Jerusalemestdbiksh the

Templ® (| s 28 Ihis b doubt in this spirit of truahd disempowerment that we must understand the
words which Gamali el addressed to the Sanlhithisiri n ¢
enterprise, this movement of theirs is of human origin, it will break up of its own accord, hige$iin fact

come from God, you will be unable to destitoydo ( Ac¢39s 5, 38

* % %

| have described ten attitudes here, which allow us to hold fast in the breach and to act in order to promote
the generation of faith today actively, lucidly and cetemtly. Contemporary man, just like in the past, is
capable of God. The Christianity of the future will not be produced entirely through our efforts, however
necessary they might be. It will also be the new, unexpected and surprising fruit of humam faeeldof

the work of the Spirit at the heart of the world.

André FOSSION SJ
Lumen VitaeCentre, Brussels
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Thanks by the Secretary General of the CEEC, Mr Etienne VERHACK

Thank you, Father FOSSION, for thessry Ignacian wordsvhich answer in fadio the objectives
of our seminar: to comi@r listenng, talking and discoveng together.

| personally consider your testimomag a marlof great Christian humility. The humility of Christ

with the disciples of Emmaus: firstly, to accompany them arten to them. | think you totally
reversed our perspectives. Maybe we came here with a very different perspective: to know, to learn
from the other how he or she does, how he or she;@ad you ask us another attitude. You richly
gave us to think. Aah | refer to Psalm 8,5 in which God is toldhat are humans that you are
mindful of them, mere mortals that you care for themfils text underlineghe cooperation
between God and man, and between man and God.

You invited us to a great inventivenesslangreat freedom. You invite us to get on the lodirthe
river crossing the breach.

Thanks again for your words.
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First session of Workshops

Report of the first French-speakinggroup, by Don Patrizio FOLETTI (CH)|

Thegroup agreed wh the following criteria for a spiritual leader:

1.
2.
3.

1.

Not to forget the schootommurity. To listen. To begresent.

To keep the contact with the Gospel.

The capacity of

A corsutation,

A discernment,

A dédiberation,

A autorisation.

To beableto look at the world asons of the same Godhe identity of the headteacher
precedeshe determinationof qualities.

To developthe relation with thdocal Church

IReport of the secondFrench-speakingworkshop, by Mrs Anne-Marie DELBART (F)

Before consideringthe formation of headteachers, geemsimportantto reflect on what the
Catholic school can bring to the preseultural development of societ

The Gatholic schoolfollows an educationairadition based on the values of the Gospiéie
values are neither thosd# the school nor those of the headteacher, but those of the Gospel
Thus, the formation of the headteacher must be strongly founddw Gospelboth at the
personal level andt the level othe construction of thprofessioml identity.

A Europea formation of headteachers seems to us an idea to be developed in order to give a
feeling of belonging and a common culture for building a human Europe at the service of peace
A round table discussion in the group showed the great diversity dfittlaions:from no
formationat all, to acursusof 300 hours under the supervision of thdinistry of Education or

in acontextof total independence from the Stalénat's the reality we must take into account

Two concretesuggestions:

A To usethe Web Site of the CEECfor distanceformation;

A To create aDataBark: list of lecturers ready to meet headteachers imifierentcountries.

IReport of the first English-speakinggroup, by Mr Michael McGRATH (SCOT)

Core features of spiritual leadership

The personal spirituality of the headteacher was regarded as highly significant. (S)he needed to
be authentic in a personal commitment to Jesus Christ, demonstrating love of God and love of
neighbour. (S)he should be committed to the spiritual formafistaff in a similar way.

(S)he also needed to be a person of vision, able to identify and to plan for the needs of the school
community, aware of what was happening in wider society and in the Church, and able to
connect the schoolwarenessl €S)he heeds o easdess the language of fadh
which can articulate the purpose of Catholic
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2. Formation opportunities available
Colleagues from various countries spoke of some existing training courses, sometinaedprov
in partnership between the Church and Universities, sometimes by Dioceses alone. Some of
these led to professional qualifications. Most of these try to highlight the distinctive features of
leadership in a Catholic school setting.
It was suggestedhat, through CEEC, members could offer some information which would help
to evaluate some of these opportunities to identify strengths.

3. Support for existing headteachers
Some colleagues described meetings organised by associations of headteaclansahtona
diocesan levels, often providing spiritual nourishment and mutual professional support.
Suggestions for further consideration included:
a) the provision of consultancy services to
b) the development of exchamgisits between Catholic schools in different countries
c) the provision of O6spiritual directiondé fo

IReport of the secondEnglish-speakinggroup, by Mr Paul MEANY (IRL)|

The group divided the discussion into three themes:
1) Catholic schoql

2) Leadership,

3) Structures.

1. Catholic school
What means being a Catholic school, not only for pupils and teachers but also for parents? The
main characteristics of a Catholic school mentioned by the group are the following:
A Something real and special wirbelief that God has a place in society
A Built around vision and life of Jesus Christ
A Respect for individual
A Open to all with tradition of special care for the disadvantaged
A Teachers as witnesses
A Part of a community with need to work especially with paren

2. Leadership

Points made

A Not just about the heagacher but head teacher has a pivotal role in the Catholic school

A Complexity of head eacher s role and danger thadt spi.
day urgency of his/her secular role

A Vital role of heagteacher in creating a community of faith

A To do this the heatkacher must be
o Credible
0 An authentic witness
0 A carrier of identity
0 Prepared to commit time to the discussion of ethos

A While it may not be essential that the héadcher be a Clablic, he/she must make a
statement about the reason that the school is a Catholic community
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3. Structures
Fjoints made:

A

A

> D> >

The leaders of Catholic school, who in many countries are now lay people, need support for
the development of their own spiritugliso that they can be in a position to lead others.

Most speakers felt that it was important that this support be given to all of the teachers in the
schools and not just the hethchers, although it was agreed that eadhers need

additional spport and formation.

The support and formation is the responsibility of the Bishops and the Congregations
Examples were given of courses provided by Universities (Scotland, Ireland)

Examples were given of services provided by special support units lsetlg Church

(Holland, Slovakia, Belgium)

CEEC website as medium by which information about such programmes could be shared
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First synthesis by Father James HANVEYsJ

1.Leadership

Even if the roles and the history are different, it seems thereaisiraity to distinguish the same
principles in this diversity.

1.1. Leadership isntrinsic. It is transmission and thateeds formation. Whathas to happers a
personal appropriatiom.eadership has to be modelled.

1.2. We must therefore discern the dynamics los tappropriation and develop models. Father
HANVEY distinguishes threelements
(1) A coordinative element: the Church.
(2) A consent element: | have to give my personal consent. Christ is not only to be known, but
loved.
(3) The practice: knowledge, love and liteeadership is about thatovement of the spirit

1.3. Father HANVEY also extends the concept of leadership to the community. Everyone is part of
it, and this community is part of the wider community of the Church.

1.4. The discussions also underlined that resgmlityi has not only to be exercised in professional
competence, but also in faith. There is no leadership without responsiMilisg. we deduce
that leadership is too demandinghe programme we want to set out is, in fact, very
demanding. How can we sugp and nourish the leaders in this situation?

2. Formation

Formation is developed in courses, through the living of the responsibilities and through time,
because all of this takes time to reflect, to appropriate.

If we look at the features of a peasibdern world, we remarla time and space compression.
Boundaries between professional time and leisure time have collapsed. That makes time even more
precious! We must make time not to do other things, make time to think, to pray, to reflect, to make
a reteat with five or six members of the staff.

The same thing is expected to be good parents.

3. Discernment

The danger is that we think to know discernment as a science. But discernmeaut idtan about

right disposition (which doesn't mean rightsavers): i.e. how we allow people the freedom not
always to have the right answers.

We can make a distinction between magisterial discernment in the direct contacts with the others,
and consultative discernment in the contacts with the group. The hdwdtbas to do both. How

can he or she do so? The acquisition of that comes through practice.
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4. The Gospel as core

The Gospel forms and nourishes our values. A personal relationship needs time. Revelation, the
knowledge of Christ, is also an evemtunderstanding. The Gospel is the encounter of tradition (i.e.

the record of a community's chang&)yadition is not only a convention, but it nourishes life. It is
transmitted through the courses. It is also imbedded in the life of the community.

5. A sacramental vision

Part of leadership requires a sacramental immersion and consists in helping the others to see that
sacramental vision.

6. The informal structures

The workshops also mentioned the informal structures and underlined the need to #ek fo
cooperation of practitioners who also reflect on the Gospel.

To conclude, we can say that a leader at the same time exercises personal mentoring and
supervision. And that leads to concrete questions:

A How to select the headteachers?

How to form them?

How to support and guide them?

How to help them to evaluate and reflect upon what they are doing?

> > > >

During the second dayf our seminarwe will reflect on the tasks of leadership.
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For a school proposing the Gospel in the respect of tipduralist society

PLAN

Introduction

1. Some preliminary conditions
a) To transmit values, not only culture
b) To assert one's religious convictions
c) To accept practising a "Christian civicism"

2. Theoretical approach from the concept of figure
a) Value as figure
b) Pastoral care as configuration
c) Transfiguration

3. An example of pastoral care applied to a "school project”
a) The search for a badigure
b)  The work of configuration
c) The free passing to transfigured sense

* x k%

Questioningoneself on the spiritual responsibility of the headteacher means taking into account the specific
mission of the Christian school, which is the transmission of evangelical values through the act of
transmission of knowledge and competences.

Any genuine at of transmission implies, on the part of the beneficiary, both a critical faithfulness to the
received gift and the concern to stimulate to the other a creative freedom.

Critical faithfulness calls for discernment, as well within Christianism as inighd &f culture, of what
results from the Gospel or what disfigures it: "
what construct and what destruct the human being
what is murderos!' 2°

As far as creative freedom is concerned, the fact to stimulate it to the other supposes a decentring of the one
who transmits. This one is called to somehow purify his desire to transmit, which must be less a will to
reproduce than an act of confidenio the capacity of the other to make fructify, by transmitting it, the gift

he receives. Transmission can only be loss and gain together.

* * k% %

How to conceive, from this point of view, the pastoral mission in the school context?

| propose to exame the question in three stages. First afialthe light of what we have retained from the

act of transmission, a presentation of some conditions preliminary to any pastoral activity, then the proposal
of some theoretical tools from the concept oftifig' and finally the relating of a concrete implementation of

this theory in the field of the school.

29 M. BELLET, Ce qui donne la force de vivre pdlise transmettre® in Transmettre, partager des valeurs, suscité
des libertés,Semaine sociale de France, Paris, Bayard, 2006, ipT8dnslation CEEC

30 Cf. J. FLORENCE, lecture at the Summer University of Belgian Fraspelaking Catholic Education, Floreffe, 24
August 2006.

34



1. Somepreliminary conditions

a) To transmit values, not only culture

Once again | will refer to the reflection of Maurice BELLET. Culture, he sdgesn't protect against
barbarity: "There could be a cultured humanity, passionate about science and art, perhaps even with a taste
for religion, and in which there could be a vert,|
inhumanityofwlom is (é) eminent: fierce (€é&), mani pul at.i
afraid of ma k i *hVWhat tvén raust wansmst with kndwledge are values of humanity where

man is always a man, never a stranger and still less an enemy.

b) To assert one's religious convictions

Marcel GAUCHET, philosopher of the "exit of society from religion" speaks about the "insidious
dehumanisation that works in our worfd"lt concerns, according to him, the ambition of modern man to
attain, on his own, imediate existence. The exaltation "of needs, desires, interests, authenticity of the
individual" leads, he says, to "an extreme flattening of thethetione protects and promotes”.

That's the framework in which, according to him, Christian religion ntiqudar must assume its status of

source of sense and transmission of ends and values. Religious convictions, he adds, are made to be showec
and affirmed in the public space. They are one of the feeder axes of values. He sees the religious institution
asa "conveyor" of life.

¢) To accept practising a "Christian civicism"

The expression "Christian civicism" comes from Marcel GAUCHET. He means with these words the
respect, on the part of the believer, of the legitimacy of the society's lay characternwiretigious truth

has an official or dominating position. The democratic Western society implies that nobody imposes his faith

to anybody. The pluralism of this society obliges the Christian message to abandon any pretension to be
encompassing and im@ive. Transmitting is thus searching for new ways to address oneself to society, for
instance by learning to speak the "agnostic language of common argumentation”. Maybe the question is, as
the Abbot of Montserrétthinks, to better "link the message bfé¢ Gospel with the conc
and with the themes that anguish the modern world".

So, a double task seems to be assigned to pastoral care:

ATo humbly search, with all and speaking the language of all, for humanity values that make live;

ATo be dle to offer to the other's freedom the Christian sense of salvation discerned within human values.
To that purpose, | wish to propose to you an approach of some theoretical tools.

2. Theoretical approach from the concept of figure

a) Value as figure

When it is question of the search for values within the "pluralist society" a temptation isn't excluded: the
temptation to reduce pastoral care to a simple dialogue between believers -datieva@rs around common

moral values like solidarity, tolerancethie human rights.

From the Christian point of view, the perspective would then consist to stress the fact that "the values that are
profoundly Christian are the ones that are profoundly human". The underlying theology is thus, according to
me, that the huan being receives from God his freedom, his autonomy, and that it's not necessary to
explicitly recognise God if one lives valuesmpatible with evangelical values. In such a case, the resulting
pastoral care consists in saying that we only must educaterhmonly recognised values and train to
develop a lot of commitment actions in agreement with the reading we make of the Gospel.

31 Op. cit,p. 401 Translation CEEC
32 M. GAUCHET,Un monde désencharfd e s Edi ti ons de | 6 ATrankhlioe€EECPar i s, 2
33 Interview of Josep Maria Soler, abbot of Montserrdlipais,27 August 2006, pp.-8.
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The problem of this pastoral care of humanitarian approach is probably linked with a philosophical
conception that distingshes the values and the various ideological systems from which they results. Such a
distinction could be represented on two horizontal axes: the axis of the systems and the one of the values. A
link could join each system with these common and yet indkgretvalues:

Ideology X Religion Y Religion Z

System of values:

Recognised values:

Fraternity Justice

Living the pluralism would be considering that the important is what happens on the loweéhexise of

the values. That woul d also mean according | ess
(introduces) a distinction between what we today call the values and the ideological systems which justify
them. We can imagine that the merchantthe Middle Age learned to appreciate their colleagues from other
religions for their honesty, their human sense,
worshiped. So, was probably developed a distinction between the value and thatjostiigstem that
includes it. From that could appear ( é) some me
whereas the reasons for which diff*%rent parts ado

In difference with this presentation | will refer hecethe reflection of PauRICOEUR® The philosopher
less insists on the apparent similarity of values than on the specificity of what betuegnthe value and
the ideologyi the Catholic religion in our cagewhich promotes it and gives it sense.

Without denying the possible belonging of one or another value to several ideological systems, he stresses

the vertical link that unites each value with the system it results from.

Ideology X Religion Y Religion Z
System of values:

Recognisedvalues:
Justice Justice

He so establishes a link between what he oadlsal valuei here for instance tHastice i and thereligious
valueto which it refers in the ideological systems of values.

The moral valuedesignates the sense of a human behaviour recognised and appreciated in a cultural
community: justice, sincerity, honour (more stressed in the past than today), tolerance (more underlined
today than in the past).

Thereligious valuedesignates the sentgs moral value acquires wheit is enunciated by a religion.

The moral value of justice can thus consist in solving social problems by the human wisdorakamgl
man become aifghteous" who doesn't need salvation.

The religious value of justice, gted in the religious context of the Biblical Alliance, will imply that the
right gesture accomplished toward the other be, in its very act, a welcome of the alliance with God.

34 G. FOUREZ\Valeurs chrétiennes ou valeurs commuindsumen vitaeg°4, Decemberl996, p. 414 Translation
CEEC

35 P. RICOEURLe chrétien et la gillisation occidentadinL e Chr i sti ani s me, ?gPares)| i mpact
Editions de | 6W7.elier, 2004, pp 91
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For RICOEUR religiontherebyhas, toward moral values, an inspiration actidnich prevents them from
declining: "Religion 'guarantees' them against their own decline by giving man a superior motive of devotion
and faithfulness to (moral) value¥".

It's interesting to note that RICOEUR affirms at once the link between theseetveds"| of values and their
autonomy. To express this, he refers to the terwisaige Moral values are the visage of religious values.
Thereby there are onlggible religious values in moral values but, at the same time, we can practise moral
values witlout reading them as religious or ideological values. We can also understand that if a religious
value likejustice in the allianceis, for the Christian, significant as such, beyond time and cultures, it only
exists in visages always different in the higtof cultures. From this point of view, the task of the Christian

is double: he hasothto give a visageo justice, under new forms, in society with its concrete problems, and
to search, in this society, the visages of justice the society itself leageay which will then lead to develop

the religious value of these modern moral values.

These distinctions have a direct link with the pastoral question we are dealing with: we can remark the
problematic of the cultures' language and the problematiweafespect of the other's freedom together with
the freedom of the religious transmission.

Let us take an example: a picture published in a Spanish newspeg@esenting a tourist giving water to a
SubSaharan man used up after having crossed thensadloat boat to reach the European coast. A value
takes form in it and receives a visage. The human behaviour expressed in the picture is a hospitality gesture.
The modalities of this hospitality take root in specific contemporary circumstances cowgfroathely two

figures of the stranger: the tourist and the migrant. A pedagogical reflection work can thus start in order to
try to define hospitality today in its social, economic and political dimensions. A first pastoral mission can
therefore be devel@a in the respect of pluralism and religious freedom. No proselytism here, only the
reflection and argumentation around human values. But a second reading of this "image" is possible for who
wishes so: the one of the religious value which can possibligbeefl in it. The picture can then refer to the

text. The image can be placed in a religious context. The context Getesidor instance: Abraham saw
three men standing nearby. When he saw theng (€é)
you a little food, that you may refresh yourselves; and afterward you may go on y8iif way

André dePERETTIcomments this excerpt like follows: "The tradition tells us, with the Genesis, that God

Hi msel f has c¢ome. It att etshtrsou(@gé) Atbheahbmr i diotsy i
strangers who coul d have b emmtabletvisitors. And yhennthgey btirggthe ar e
good news: Isaac will be born whereas there was no more ¥opet, of course, we can also link
hospitality 7 which is, according to RICOEUR, born under the aegis of proselytisosnthe evangelical

word:" Whoever receives you receives me (é) and whoe)
little ones to drink because he is a disciple, amen, | sgguphe will surely not lose his rewdrt?

This second reading which can logically follow the first one and which is prgyous transmissionhas

a particular status. The first reading which is of the order of orthograstig which usethe languag of the
contemporary humanitarian approathcan be the subject of a pedagogical work of conviction and
persuasion: hospitality is well a human value to practice. The second lecture, on the contrary, will ever only
be proposed. One can instance its legitty. One can permit to adhere to it. One cannot impose it.

36 |bidem,p. 1007 Translation CEEC

37 Picture of Manuel LERIDA, taken on 30th July 2006 on the beach of Las Tejitas (Grancanapaphstted irEl
Pais,on 27" August 2006.
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